National Arts Learning Network (NALN)

A HEFCE-funded lifelong learning network

September 2005

Original bid to HEFCE – text only version.

Members of the National Arts Learning Network

Camberwell College of Arts

Central Saint Martins College of Art and Design

Central School of Speech and Drama

Chelsea College of Art and Design

Cleveland College of Art & Design

Cumbria Institute of the Arts

Dartington College of Arts

Herefordshire College of Art & Design

Leeds College of Art & Design

London College of Communication

London College of Fashion

Norwich School of Art and Design

Plymouth College of Art & Design

Ravensbourne College of Design and Communication

Rose Bruford College

Royal College of Art

The Arts Institute at Bournemouth

University College Falmouth

University College for the Creative Arts at Canterbury, Epsom, Farnham, Maidstone and Rochester

Wimbledon College of  Art

Foreword from Sir Michael Bichard

University of the Arts London warmly welcomes the opportunity to collaborate with the specialist art, design and performing arts institution in England and Scotland. I am delighted that all network members share a vision of encouraging progression to higher education in the arts to all who have the potential to succeed, regardless of background.

The Creative Industries are becoming ever more significant in the UK, and represent a larger proportion of the economy than anywhere else in the world. Therefore it is of the greatest importance for the wider arts community that people from all backgrounds are given the opportunity to make their contribution.

The National Arts Learning Network will contribute to the Creative Industries by providing a workforce of qualified and continually up-skilled practitioners that is more representative of the population of the UK. It will achieve this by creating clear and transparent vocational progression routes through to higher education, as well as offering continuing professional development for all its students. Working closely with Sector Skills Councils, it will develop additional qualifications at all levels, which meet the needs of employers in the Creative Industries. All of this work will be underpinned by thorough research and evaluation, on which the network can continually build.

The Network looks forward to collaborative work with other local and national Lifelong Learning Networks, as well as AimHigher and existing CoVEs and CETLs. It looks to replicate, share and build on the good practice and expertise that already exist in each of its member institutions.

I particularly look forward to the positive results that the network will provide for its learners, to enable them to achieve their creative potential.

Sir Michael Bichard

Rector

University of the Arts London
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1. Context

1.1 Recent attempts to widen the participation of home students in Higher Education in the United Kingdom have not made any significant difference to the diversity of a student body that continues to be dominated by students from the most advantaged backgrounds. (HEFCE performance indicators 2004-5).

1.2 The Higher Education Funding Council for England (HEFCE) has highlighted the socioeconomic and geographical inequalities in HE participation where rates vary across regions, neighbourhoods and even within neighbourhoods. Those in the top 20% of the advantaged areas are significantly more likely to enter higher education than those in the bottom 20% (HEFCE 2004).

1.3 The Learning and Skills Council is committed to increasing diversity in education. Its vision is that, by 2010, ‘young people and adults in England will have knowledge and skills matching the best in the world and be part of a truly competitive workforce’. In its Equality and Diversity Strategy 2004-07, it adds ‘We are sure that this vision can only be achieved through a strong commitment to equality and diversity. Crucially, we must make sure that the sector reaches out to groups of people who are not currently involved in learning, as well as working to enhance access to different types of learning.’

1.4 The DfES is committed to developing vocational education progression routes. In the 14-19 Education and Skills White Paper, the government set out their proposal to ‘provide better vocational routes which equip young people with the knowledge and skills they need for further learning and employment’. (DfES 14-19 Education and Skills White Paper 2005).

1.5 Currently, in the UK, the great majority of young people from middle class backgrounds obtain the necessary academic qualifications and go to University. As a result, any significant expansion in overall numbers will have to come from increasing the proportion of young people from poorer backgrounds who carry on to study after the age of 18. These young people represent a higher percentage of those choosing to study a vocational qualification post-16, so there is a need to focus on this group of learners and to provide necessary intervention to increase their participation in higher education.

1.6 Visual arts is one of the least diverse disciplines, a characteristic shared by the Performing Arts. For example, the latest HEFCE performance indicators for 2002-3 show that the benchmark for first degree participation by lower socio-economic groups within Art and Design is only 29%. In the more selective institutions, the percentage participation can be significantly lower than the benchmark. However, the percentage participation at some HEIs can be as high as 54%. (HEFCE 2004).

1.7 This lack of diversity is particularly important because of the scale and importance of the Creative Industries to the economy. Over 2 million people in Britain are employed within the sector, and it accounts for one twelfth of the economy - more than in any other country in the world. The UN estimates that the Creative Industries account for 7% of global GDP and are growing at 10% a year. (James Purnell, Minister for Creative Industries, DCMS 2005).

1.8 There is clearly a need to support all learners in gaining new skills. This includes adults; not just in further and higher education, but in continuous professional development. NIACE state that the demography of the UK is changing, and ‘over the next 30 years we will have more older people and fewer younger people’. In order to ensure that the economy is not affected by an aging population, adults will have to be retained in the workforce for longer (NIACE newsletter, issue no.16). The DfES have expressed a commitment to supporting adults in gaining new skills and remaining in the workforce by ‘replacing the redundant notion of a “job for life” with our new ambition of “employability for life”’. (DfES Skills: Getting on in Business, Getting on at work White Paper 2005).

1.9 The National Arts Learning Network (NALN) will address these issues within specialist institutions and their work will be relevant to the sector more generally. The main vehicle through which the Network will develop its work will be through a Credit Accumulation and Transfer (CAT) scheme. In developing this scheme it is acknowledged that much work has already taken place within institutions to develop meaningful partnerships between further and higher education and that there is significant work to develop CAT schemes taking place within other LLNs. The Network seeks to build on this work where appropriate and not to duplicate effort or to replace existing successful schemes, rather to build on this good practice and share it across the network. Through leading the development of a nationally agreed CAT scheme, the work of the Network will add significant value to the work undertaken by other Lifelong Learning Networks (LLNs) with Creative Arts strands.

A Vision for the National Arts Learning Network

The National Arts Learning Network will bring together many of the country’s leading independent providers of Higher Education in the arts with the aim of increasing the diversity of the learners on their courses. These institutions together teach more than a fifth of the country’s undergraduates in disciplines related to the visual and performing arts.

The network will look initially to vocational programmes in Further Education and school where a much greater proportion of learners from poorer backgrounds are to be found than on more traditional academic programmes. Members of the network will provide clear pathways through which these learners will be encouraged to continue their learning locally on an expanded range of existing, or newly developed, qualifications at undergraduate level and for that learning to be recognised through a national subject specific Credit accumulation and Transfer (CAT) scheme.  Once they have completed their initial qualifications, often HND/C or Foundation degrees, in Higher Education, learners will be supported to move on to top up their learning to Honours Level or to stay on to gain further vocationally oriented qualifications in the institution in the network best suited to meet their needs. This will be made possible through the CAT that will make clear to applicants the programmes to which they are qualified to progress. Learners will be able to make this transition either before or after entering the workplace. Through harmonisation with the other CAT schemes emerging from regional and local LLNs, learners will be able to progress more easily to any institution offering provision within the Arts with the assurance that their previous learning undertaken within an FE, HE or work-based context will be recognised at the appropriate level. This work will be made possible through the work of the National Progression Management Group, (NPMG) established as part of the Governance and Management structure of the LLN. This group will be advised at subject level by senior specialist staff, drawn from the networks

members, Sector Skills Councils and other employer groups to identify industry need, and through the CAT scheme, provide a framework of flexible and relevant opportunities for Continuing Professional Development that extends well beyond the completion of traditional courses of study.

The network will lead on developing admissions policies and procedures that enable the CAT to become a reality, training staff, and spreading student support practices designed to ensure that learners progressing from vocational programme receive the support they need to enter, and remain in, Higher Education. Because of its unique specialised nature, the network will be at the forefront of widening participation in the arts, and be able to give a high level of support to local or regional LLNs. This is of particular importance given that the Creative Industries appear likely to feature in many of those LLNs. In addition, through linking with AimHigher, the NALN will be able to raise the profile of vocational education in the arts.

All of this work will be underpinned by a programme of monitoring, research and evaluation designed to identify the best and most effective practice and to share it both across the network and, more widely, to institutions of arts education internationally.

2. Aim

To widen participation through increasing the proportion of students with vocational qualifications in selective specialist further and higher education institutions in the visual and performing arts and to equip them for life-long employment in the creative industries, so that:

· More learners with vocational qualifications or at work progress to selective specialist programmes at FdA, BA and Postgraduate level, including those that, traditionally, are heavily subscribed. These specialist programmes will include those in Fine Art, Graphic Design, Media, Fashion and Textiles, 3D and Spatial Design, including Design for Retail, Photography, Multi-media, Communication and Performing Arts.

· Employers recruit from a growing pool of relevantly qualified individuals that increasingly reflect the diversity of the population.

· Institutions ensure continued excellence through a rich social and cultural mix within their student body.

· Progress is made towards government targets for widening participation.

This aim will be addressed through collaboration, at national level between the members and at local level with their partner further education colleges and LLNs, designed to achieve the Objectives described below. The NALN will be a network of networks that functions within a local, regional and national context. (See Fig.1 network map opposite).

The key aim of the NALN is to increase the number of learners progressing from vocational programmes, or the workplace into higher education. This increase will be reflected not only through recruitment to new programmes made possible through network issued ASNs, but also through increasing the number of such learners on existing programmes.

The Network will guarantee progression for such learners applying either at the FE/HE interface or the FdA/HNC/D to ‘top up’ interface, if they have fulfilled all the requirements of the receiving institution and places are available. The requirements of the receiving institutions will be specified within the credit framework and may well include bridging courses, summer schools or other additional assessments.

This guarantee will be honoured by means of the creation of a variety of Progression Agreements within a CAT scheme. In addition, a successful overarching network of this type will have significance well beyond just the immediate membership. It will also make an impact on arts providers throughout the FE and HE sectors through:

· Developing, together with local and regional LLNs, an agreed national CAT scheme for the creative arts.

· Developing and disseminating good practice.

· Developing nationally accredited vocational qualifications.

· Publishing research based on the work of all institutions offering vocational higher education in the arts.

Figure 1 Network Map
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3. Objectives

The feasibility study has identified one overarching objective, the development of the CAT scheme, and then four sets of more specific objectives for the network that broadly follow the progress of a learner entering HE from a vocational background and continuing through to employment. This journey is represented below in Figure 2.
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The Learner Journey



	
	
	
	
	
	
	
	
	Top up to vocational BA at network members institution
	
	
	
	Post-graduate
	
	Accredited CPD

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	FE e.g. BTEC National Diploma
	
	Progression Agreement
	
	Local HE Provider - FdA/BA in vocational subject
	
	
CAT
	
	
	
	CAT
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	School e.g. Applied A-level
	
	
	
	Employment
	
	
	
	Vocational Graduate certificate/diploma at network member institution
	
	
	
	Employment
	
	


Overarching Objective:

The development of the CAT scheme

Within the NALN proposal, there are four types of progression agreement:

· Local progression agreements.

· Progression for work based learners.

· National progression agreements for endangered subjects.

· National agreements covering progress from FdAs/HND/C.

All of these agreements will depend on the successful development of a CAT for the creative arts. In order for this to be achieved the Network will require a mechanism through which National, subject based progression agreements can be secured. For this purpose the Network will establish the Network Progression Management Group (NPMG) which will have the authority to broker progression agreements.

These agreements, depending on their focus, will be developed through the work of the Secretariat, Subject Advisory Groups and through specific project work commissioned by the Executive Board. The Executive Board as the most senior committee will give authority to the process and will be able to adjudicate in the case of unresolved issues relating to credit, articulation and progression. See Network Management Structure Fig. 4.

The credit framework is the outward facing element of the CAT scheme, used by learners and employers to develop and plan learning pathways leading to a range of awards.

Wherever appropriate, the proposals for the credit framework will relate closely to documentation from the various UK credit consortia, including those being developed by local and regional LLNs. This will ensure that credit achieved via member institutions is potentially transferable and could count towards other qualifications in the UK and, potentially, in Europe.

Through the development phase, the major elements of the framework will be identified,

including:

· Credit as the currency of the CAT, defining the value of demonstrated learning within Network programmes, and calibrated to the notional learning time.

· The Credit level: an indicator of the relative academic demand upon the learner. It is probable that an eight level system will be adopted integrating pre-HE, undergraduate and postgraduate levels into one overall scale so as to facilitate ease of understanding for all stakeholders.

· The building blocks of the framework; units or modules

· Assessment: the principle of institutional autonomy within the Network means than regulation and quality assurance of assessment processes used within the CAT scheme are the responsibility of the awarding body. However the Network will explore the potential to develop new qualifications to be validated through a national awarding body and thus available to all institutions. There is significant experience within the Network of successfully developing qualifications at level three for inclusion onto the National Qualification Framework and this experience will be drawn upon to explore qualifications at level 4 and above.

· Programmes: the objective of the programmes covered by the CAT scheme will be specified in terms of programme outcomes that will be incorporated within the programme specification approved at validation.

· Management: whilst minimal bureaucracy is a key aim, it is recognised that some structures will be required to facilitate inter-institutional collaboration, management and quality assurance of the scheme. This will be achieved through the appointment of the Progression Managers within full member institutions and the responsibilities of the National Progression Management Group.

· Progression agreements: an essential feature of the design of these agreements will be that they are compatible with the work of existing, or emerging, local LLNs. It is a key part of the role of Progression Managers that they liaise with local networks both to ensure that following the agreement of the CAT scheme in line with those of other networks, the implementation of the scheme on the ground ensures parity for learners within individual institutions. This is particularly important for learners within schools, FEIs or the workplace whose institution is within more than one LLN. For these institutions there must be only one scheme in operation thus ensuring absolute clarity for learners.

Progression Managers will also be required to act as a conduit through which the NALN is kept aware of local developments, and alerted when its Specialist Advisory Groups can provide support in specific developments involving the creative industries.

Within the CAT scheme the objectives could be described as relating to:

A Local arrangements between institutions to encourage progression from FE to HE.

B Arrangements within full member institutions to encourage progression from FdAs/HND/HNC.

C The on-course experience.

D National Agreements covering further progress through the system.

E The relationships between a National Arts Learning Network and other initiatives.

A. Local arrangements between institutions to encourage progression from FE

A1 Develop and strengthen progression agreements between FE and HE

Local progression agreements

Full members of the NALN either have, are developing, or are committed to developing, progression arrangements with providers of vocational arts programmes in their localities.

An objective of the NALN will be to ensure that these arrangements, existing or nascent, meet a number of criteria derived from good practice at the London College of Fashion and elsewhere.

Progression agreements are designed to find the right course for the learner rather than finding the right learner for the course.

These criteria will include:

· The requirement that learners from vocational programmes apply to the institution as a whole rather than to one course within it and are guaranteed an interview.

· That there are a range of receiving courses (e.g. BA, HND/C, FdA, Vocational Diploma) on which the applicant may be offered a place.

· That all learners are advised about the choices available to them, made aware of the demands of the selection process, rehearsed in how best to approach a their interview.

· That all qualified applicants are offered a place on at least one programme within the HE institution.

These criteria embody the principle that it is the role of the progression agreement to find a course that meets the needs and achievements of the applicant rather than the traditional model within which the institution is interested primarily in finding learners that meet the needs of the course.

This form of collaboration can be effective because progression agreements of this kind allow higher education providers to take affirmative action to address the lack of diversity within their student body without in any way lowering their admissions standards. They are not intended to be, and must not by law, be discriminatory. Affirmative action will be taken to enable individual students, not groups defined in any particular category, first to aspire to and then to enter appropriate undergraduate programmes that allow them to gain the level of skill required for employment within the creative industries.

The adaptation/creation of these progression arrangements will be managed by the Progression Manager in each Full Member Institution. The criteria will be derived from existing, proven, good practice and will be agreed by the NPMG.

The principles for a model progression agreement will be developed through learning from good practice at a number of institutions.

One example of a successful existing scheme is the one developed as part of the Centre of Vocational Excellence (CoVE) at the London College of Fashion (LCF), This scheme aims to ‘level the playing field’ for students applying to the college from academic and vocational backgrounds and takes the form of a progression agreement between the college and nine partner Further Education Colleges (FECs) across the London area.

Under the progression agreement at LCF, students nearing the end of two-year vocational courses at the partner FECs are supported in applying to LCF. It is probable that few of these students would have successfully applied to the College previously. The reasons for this include the fact that the ratio of applications to places at LCF can be as high as 12:1.

Applicants to LCF are normally short-listed on the basis of a written application form, with selected candidates then called for interview and an assessment of a portfolio of their practical work. This method of selection has particular importance in the arts disciplines but, of course, it is only students making it onto the shortlist, whose work is seen.

Unlike students applying through the traditional routes, those applying through the progression agreement receive individual advice from University staff on the preparation of their portfolios of work, workshops on interview technique, and guidance on preparing their applications. They are then invited to attend guaranteed interviews at the University. These applications are made and considered prior to the main phase of the university recruitment process.

Following the interviews, the great majority of applicants are offered places on courses at LCF. These places may be on BA, FdA, Foundation Diploma or specialist vocationalist diploma, depending on the learners’ ambitions and achievemants to date.

Another benefit of the scheme is the continuous dialogue between FE and HE staff that allows for significant development in curriculum planning and delivery and approaches to teaching and learning, not only on a local level but through the CoVE’s national network of fashion providers. The network will continue and develop these important aspects of the scheme whilst applying it to the broad range of disciplines covered by the Network through the Subject Advisory Groups.

The significance of this form of collaboration in attempting to increase diversity is that, traditionally, the great proportion of students, (for example over 80%, within University of the Arts) entering full time undergraduate programmes have, at the very least, the traditional academic qualifications required for University entrance.

Therefore the profile of students is  overwhelmingly good A levels plus a Foundation Diploma in Art and Design. Such a route requires three years of study unsupported by grant or loan post 16 before entry to HE which is a significant barrier to students from poorer backgrounds.

Such students are less likely to continue their education post 16. Although the recently introduced Education Maintenance Allowance (EMA) has shown an improvement in staying on rates, the EMA is not available for students studying the Foundation Diploma in Art and Design post 18 therefore providing another disincentive to taking this route.

Current Government figures show that only 19% of young people from poorer backgrounds achieve two good A levels compared with 43% from more privileged backgrounds. Many students who fear, or are advised, that they will be unable to achieve to that level, do not have the opportunity to take this route, or prefer to study their chosen subject full-time, choose instead to study two year specialist vocational courses in FECs, for example the BTEC National Diploma.

Much has been said and written about seeking parity between the academic and vocational routes, not least in the recent Tomlinson report, and the situation described above illustrates many of the problems that such a policy faces.

In principle, students who achieve a two year specialist qualification, for example in fashion or graphic design, should be at least as well prepared for progression to HE within their chosen subjects as those who achieve A levels and the Foundation Diploma in Art and Design.

In practice, however, the academic route is still regarded as the ‘golden route’ and this is particularly important where courses are oversubscribed and therefore in this context are considered ‘selective’ rather than ‘recruiting’. Reasons why the vocational route has failed to produce parity are many and complex. There is a need for significant research and development to address the issues related to curriculum design and delivery, aspiration raising, the attitudes and practice of admissions staff and the student support required for a more diverse student population. All these issues are addressed within the Network’s plan.

Recent research at University of the Arts London, London, ‘It’s been so hard for me to get here’ (McManus 2003) has shown that students from lower socio-economic backgrounds consider that colleges like LCF are inaccessible because the College is widely perceived, by schools, colleges, students and their teachers as only for ‘the very best’.

Although there is little research into this area, there is no evidence to suggest that students who enter through the vocational route subsequently achieve at a lower level. However there is significant evidence across a wide range of subject disciplines that poorer students are less likely to complete their undergraduate programmes. The issue of retention will provide a major focus for work within the network.

A2 Develop progression routes into HE for work-based learners

There is currently little opportunity for work-based learners to progress to appropriate FE and HE qualifications with any formal acknowledgement of the experience and achievements gained through the work place.

In some case it is likely that such learners will be able to become involved in the progression arrangements described above. In others, particular types of advice and selection processes, e.g. APEL, may need to be employed.

High on the lists of tasks of the Subject Advisory Groups will be to work with SSCs, and any other relevant employer bodies, to identify the criteria needed to make such a system genuinely achievable.

In order to identify specific areas for development within the CAT, this work will be undertaken by the subject advisory groups through consultation with relevant SSCs. These include: Skillfast-UK, SSC for the apparel footwear and textiles-related businesses; Skillset, SSC for Visual Industries (film, broadcasting etc.); Creative and Cultural Skills, SSC for advertising, crafts, cultural heritage, design, music, performing, literary and visual arts and Skillsmart for the retail industries.

A3 Ensure that all progression agreements reflect best practice

Experience in other widening participation initiatives both within the University and elsewhere, suggests that simply replicating the structural or organisational arrangements of one effective initiative across different institutions and/or disciplines would not guarantee equal success in those different contexts. This is particularly important when planning to develop a CAT scheme. Simply providing a structure on paper will not necessarily lead to successful implementation.

Research within the University of the Arts in the recent past (Bambridge, Soul-Gray & Thorne 2002) demonstrated that there are often very specific local features of projects that lead to their success where similar initiatives elsewhere have been less effective.

Such ‘critical success factors’ that have been identified include issues such as the background experience and skills of key staff, the development of trusting relationships between students and staff, and the perceived commitment to the initiative on the part of senior managers within all the participating institutions.

The need to replicate these critical success factors has been addressed within the Network’s plan in three main ways:

· Ensuring the commitment of chief executives and senior staff within the governance and management structure of the network (See Fig.4 Governance and Management Chart).

· Funding the Full Members of the network to appoint Progression Managers (PMs) to be responsible for the successful delivery of the Networks’ aims and objectives.

· Building on good practice to ensure that the implementation of the CAT is appropriate to the context of the particular institution, appropriate to the subjects they involve, and, most importantly, clear and unambiguous to learners.

A4 Endangered subjects within the CAT

Despite the fact that many of the courses within network member institutions would be characterised as ‘selectors’ rather than recruiters, there are a small group of subjects to which recruitment is invariably difficult almost irrespective of the prestige of the institution. This difficulty represents a problem both for institutions and for employers in need of a skilled workforce.

All network members will be required, as part of their memorandum of agreement, to work towards the goal of ensuring viable recruitment to subject areas that, while deemed essential by industry and academia, find it difficult to recruit regardless of the institution in which they are offered. A list of such subjects will be drawn up by the Subject Specialist Groups, but is likely to include Ceramics, Metals, Glass, and Conservation.

Work towards this end will entail both working with FE partners, and others, to ensure that learners have the opportunity to, at least, experiment in these areas, and proactively encouraging learners towards courses in such subjects in institutions across the network.

This will be achieved through the establishment by the Secretariat of a working group from within the membership of the NPMG with the responsibility, first to identify those subjects that fall within this category and then, working with the groups of subject specialists, to develop national progression agreements at the FE/HE and FdA/HND/C to Top up/Graduate interfaces.

It is acknowledged that for all the subjects likely to fall within this category there is a need to ensure that aspiration raising takes place very early in schools. This will mean a significant role for collaboration with AimHigher to ensure that sufficient focus is put upon these subjects. It is also essential that the school and FE curriculum enables study at sufficient depth and breadth to encompass these subjects and Access Agreements may have a significant role to play in giving appropriate incentives for students to continue their study at HE level.

B. Arrangements within full member institutions to accommodate learners from

vocational courses

B1 Use ASNs to extend the range of opportunities open to learners from vocational courses

While it is an aim of the network to increase the number of learners progressing through the CAT scheme into HE from vocational courses right across the member institutions, many of them areadamant that existing capacity is insufficient. As a result, for there to be sufficient opportunity for progression, there is a need to increase the number of places available to learners within the system.

B2 Develop the curriculum to accommodate learners following vocational pathways

Curriculum development will be one of the most extensive aspects the development of the CAT scheme.

As a result, the Network will seek to develop the curriculum for feeder FE courses, receiving HE courses, top up qualifications and Continuing Professional Development (CPD) qualifications in response to changing industrial needs.

All member institutions will be invited to provide subject specialists to sit on Subject Advisory Groups (SAGs) These groups, together with representatives from appropriate SSCs and CETLs, will review the current curriculum models for vocational learners in FE and HE and make recommendations to members and to the appropriate authorities. In doing so they will ensure that development is in line with the government’s 14-19 strategy.

There is considerable expertise across the Network that will be brought together within these SAGs. Specific projects will be identified and led by one member working with subject specialist across the Network.

Within the CAT framework, qualifications will be developed jointly for validation either through individual institutions who wish to deliver them or through national accreditation through a partnership with the Open University Validation Service, (OUVS). This work will have significance across the sector as qualifications will be available through national accreditation onto the National Qualifications Framework, (NQF), and, where individual institutional validation is required, non member HEIs would have the opportunity to use the work of the Network through becoming Associate Members.

In order to take forward the potential for national accreditation and/or validation, the Secretariat will explore the potential for this service together with the Open University Validation Service (OUVS) and report its recommendations to the Executive with the aim of implementation of an agreed scheme commencing in 2006-7. If there is a recommendation to go ahead with a national validation service, it would be on the strict understanding that institutions who are currently validated by a partner HEI would be validated by OUVS only by mutual agreement with the partner HEI.

B3 Ensure that Access Agreements encourage vocational learners to progress into Higher Education

Institutional Access Agreements have the potential to be an important tool in the success of the CAT scheme and it will be important to ensure that the relevant aspects of these agreements are compatible with the scheme.

As part of the development of the CAT scheme, the Secretariat will undertake to review all the agreements of member institutions, to identify particularly positive aspects in relation to its work and those areas that may prove to be a deterrent to its success and to report its findings to the NPMG with recommendations for institutional action.

B4 Ensure that fair admissions policies take account of the needs of learners from vocational courses

The purpose of a CAT scheme is to define the conditions of entry for students. In other words, to establish both what the reasonable expectations of learners might be, and the commitment institutions will make to them. While the requirements of network membership have been kept deliberately flexible, it will be essential to ensure that admissions policies are harmonized with the demands of the CAT scheme. Members will need to further develop their admissions policies in order to ensure that the CAT scheme is effective. This will be achieved both through the development and dissemination of best practice models and through the commitment of chief executives to the success of the Network through the Executive Board. It will be an expectation of membership that institutions ensure that their admissions policies match the agreed requirements of the CAT scheme.

The Network will make recommendations through the NPMG for the development of a national qualification for admissions staff within the creative arts to ensure that they are alert to more subtle ways in which applicants from poorer backgrounds can be disadvantaged within the specialist selection systems adopted within the arts.

C. The on-course experience

C1 Encourage learners to develop individual learning programmes

For learners to take full advantage of the opportunities available to them through the CAT scheme, they will need to be made to feel that it is an ongoing, rather than a discrete, process.

Within the Network, vocational learners will have Individual Learning Programmes (ILPs) identified during their FE programmes or within the workplace and developed during their undergraduate study.

ILPs would mean that opportunities for progression and the support needed to progress are clearly defined. Graduates will be able to identify Continual Professional Development (CPD) opportunities across the network that will enable them to take advantage of new opportunities to continue and develop skills appropriate to the changing demands of their lives and careers.

Some of these longer term development issues, and access to information about further opportunities, will be made available through a simple Virtual Learning Environment (VLE). See D3 below.

C2 Ensure that student support and guidance systems meet the needs of the full range of learners in HE

Research shows that poorer students are less likely to complete their course of study in HE than those who are more financially advantaged.  In addition students who enter through the vocational route often have lower levels of key skills, particularly relevant here is literacy and the  study skills required to function as independent learners. Supporting these students is therefore an essential prerequisite to their success.

Network members will ensure that learners from vocational or academic backgrounds alike receive the necessary careers guidance, financial, academic and personal support, pre and post-entry, to enable them to successfully complete their programmes of study.

The Network will provide case studies to exemplify good practice across a range of support areas through the work of a sub group of the NPAG. This will involve specialist practitioners in learning support for students within the arts and will enable best practice to be shared not only within the network but across the sector more widely.

Student feedback will be an important aspect of the quality assurance systems within each member institution and this process will be used to gather first hand information from students throughout the life of the Network.

C3 Identify opportunities for vocational learners to acquire further cultural capital

One of the key areas of knowledge and experience necessary for students to progress within the arts is the cultural capital that they have acquired.

An example of the need for training for admissions staff was signalled in the pilot stage of an ongoing research project between University of the Arts London and the Glasgow School of Art, in which observers sat in on a range of art and design interviews. Although the study did not set out to identify directly discriminatory practices, it did show that the sheer range of approaches adopted by interviewers alone was sufficient to disadvantage certain applicants.

Staff development, and potentially a qualification, would certainly help to increase consistency and, thus, fairness.

A student’s cultural capital is very often assessed as part of the selection process, albeit seldom specified within published selection criteria. Through the development of the CAT scheme the Network will address this issue, identifying what the real level of knowledge and experience necessary for success is at any point of entry and ensuring that this is reflected in admissions procedures. Progression agreements at a local and national level will aim to increase the opportunities for students on vocational pathways to gain the required cultural capital within the CAT scheme through active involvement with the wider arts community.

In particular members will ensure their access to and involvement in the work of galleries, theatres and arts practitioners through maximising the potential for developing effective links with local, regional, national and international organizations for the benefit of learners.

During the feasibility phase the Network has sought and achieved the support of the Arts Council for its work and this link will be developed to provide opportunities for working in partnership. Once the Network is established, links will be developed with other national and international arts bodies.

C4 Develop a research programme to monitor the experience of learners from vocational backgrounds

As mentioned above, and elsewhere, research in the field of widening participation and the arts is limited.

The secretariat will co-ordinate research activity agreed by Executive Group to ensure its effective completion and dissemination. Research would be conducted through a partnership between the Network and the Council for Higher Education in Art and Design (CHEAD) and would impact directly upon the wider HE Art and Design community. It will build on the findings of current work, largely confined to CHEAD/ Arts Council England, University of the Arts London and consist of an interactive quantitative and qualitative longitudinal tracking study of a sample of visual arts students in selected sites across the NALN.

Findings from the research will inform policy and practice by building an evidence base on the extent to and ways in which factors relevant to widening participation (e.g. gender, social and economic status (SES) etc.) relate to students’ progression to, and participation in, the identified HE Arts subjects, and their success after graduation.

D National Agreements covering further progress through the system

D1 Progression from FdAs

Theoretically, progression within and between institutions for students studying FdAs and HND/Cs should be straightforward. However, the reality for too many learners is that this is far from the truth. Not only is there a lack of capacity in the system to enable all those students who are qualified for and wish to top-up their FdA or HND/C to BA or equivalent to do so, there is also no national system for the recognition of the pathways open to such learners. The CAT scheme will address this issue by clarifying the currency of learners FdA and HND/C qualifications. Although all FdAs and HND/Cs enable students to gain a qualification at a consistent level within the qualifications framework, their chance of progressing depends on specific articulation with existing BA or equivalent programmes.

One example of an initiative to increase the cultural capital for widening participation students is the Glasgow School of Art (GSA) GOALS project.

The GSA has developed one of the first international widening access programmes of its kind in HE, in partnership with staff from Monash University Centre in Prato, Italy. GSA students participating in the programme are young, first year undergraduate students from secondary schools across the West of Scotland characterised by low participation rates in higher education. For two weeks they study the development of Italian art and design alongside Monash University students. The lectures provide an art history and theory basis for on-site visits to museums, galleries and architectural sites in Prato (a leading European textiles centre) and in neighbouring locations including Florence, Pisa, Siena, Pistoia, Lucca and Arezzo.

The GSA intends to develop this project as part of its strategy for retention of non-traditional or under-represented groups whose experience of foreign travel and cultural visits is often limited.

The Network will address these issues by increasing the capacity for top-up through Additional Student Number (ASN) allocation and by developing the subject specific credit framework enabling students to gain easy access to information about progression routes across the Network and the right to progress with agreed credit.

In so doing, staff in member institutions will confront the barriers that currently exist and where appropriate, remove them. Opportunities for progression will be made increasingly available, transparent and attainable.

Requirements for students to progress will be detailed and information will be effectively disseminated across the network and beyond and appropriate additional requirements, such as bridging courses or accredited summer schools, will be developed as required.

However, it would be naïve to believe that a national credit framework could be developed that would allow any student with an FdA or HND/C to progress to any BA or equivalent within their subject discipline. The objective is therefore to provide the maximum opportunities for progression within specific relationships developed between members and their partners.  These pathways will be identified with the CAT scheme.

A graphic representation of the different routes available to students through such a network appears in Fig.2 The Student Journey.

D2 Develop the CAT scheme to include progression from vocational programmes to postgraduate study

In many cases, employment within the creative industries requires postgraduate qualifications. Currently there is very little data to identify whether students with vocational backgrounds progress successfully to postgraduate study. In order to be able to increase opportunities for vocational learners to progress, the Network will commission research to map the provision, gather accurate data on participation and make recommendations to NPMG for inclusion within the CAT scheme.

D3 Develop a Virtual Learning Environment (VLE) to provide continuing support to learners within the network

The NALN VLE will be a vital tool for network members and students, facilitating communication and supporting students with their progression within the CAT scheme.  Learners will have access to clear information on progression pathways and continuing professional development available through the network. Members will be able to access updates on the research that is being carried out, as well as initiatives and opportunities to collaborate on initiatives. Admissions staff will be able to undertake online staff development. Applications advice and example portfolios will also be available for students who wish to apply to network institutions.

E. The relationships between a national arts learning network and other initiatives.

E1 Build relationships with other LLNs

As a national network, the NALN will have to address many more issues of overlap with the work of other LLNs than any regional partnership. This is especially significant in that many recognised or emerging LLNs see the Creative Industries as a focus for their work. The Network is committed to leading the development of the CAT for the creative industries in partnership with other LLNs so that there is consensus on the framework and its implementation.

E2 Develop mutually supportive relationships with AimHigher

In addition to adding value to the work of other LLNs, it is essential that the work of the Network is in harmony with that of AimHigher. There is a very clear difference between the focus of each organisation, but their aims are certainly complementary. AimHigher has a prime responsibility for raising aspirations (or demand) whilst the Network will provide the progression opportunities for students on vocational programmes (supply).

AimHigher has substantial structures in place and each member will work, as they do now, to maximise the effectiveness of its work whilst ensuring that their work to establish and develop progression pathways for students builds on that work.

In one institution within the network, the current situation means that students successfully completing a FdA in Animation can only ‘top up’ to Honours level by joining the final year of that same college’s BA in Graphic Design.

This is not a particularly attractive opportunity for many learners. A credit framework across the network however will enable graduates of that FdA to have access to a range of stipulated pathways in other member institutions in subjects of much greater relevance, both to their recent study and to their career aspirations.

The credit framework would provide students with the precise details of the level of FdA and any other additional units or evidence that they would need to meet in order to satisfy the entry requirements of each course.

In order to do this, institutions, supported by the Secretariat, will have the responsibility for mapping existing and planned Aim-Higher activity to ensure that this work is not duplicated by their activities as members of the Network.

Where AimHigher work is thematic, for example in London, staff will be invited to attend the NPMG meetings as observers.

While this is a major issue, experience of the eagerness to collaborate arising from discussions with other LLNs during the Feasibility Study suggests that rapid progress can be made towards an agreed CAT scheme.
E3 Ensure that the work of the NALN is shared with the wider arts education community

The size and national nature of the NALN along with its emphasis on the importance of research and evaluation, means that it should be very well positioned to share good practice with the wider arts education sector. Among other activities designed to disseminate and share the lessons learned from the network, it is proposed that the NALN will organise an annual conference designed to act as a forum for discussion of widening participation and the arts.

The conference will provide an ideal opportunity to bring together practitioners in the field and to make a major contribution to improving understanding of the field.

As mentioned above under A4 Endangered Subjects, there is a clear role for AimHigher in that context. For learners to be made aware of the educational and vocational opportunities offered by subjects such as ceramics, it would be most valuable if that message can start to be communicated well before they leave school. Indeed, it is likely that the only direct experience that most school children have of the subject, and thus the best time for that link to be made, is while they are at primary school.

4. Quality Assurance

4.1 Monitoring and Evaluation

The scope and complexity of the network means that there needs to be equally sophisticated systems through which the impact and cost-effectiveness of the network’s activities can be monitored and evaluated The secretariat will make recommendations to the NPMG for appropriate evaluation and reporting models and co-ordinate their effective implementation and dissemination of results within the Network and beyond with particular attention to good practice in Europe and elsewhere.

This work, along with the findings from the research and the identification of good practice, will make a significant contribution, not just within the Network, but also to the arts HE community as a whole.

4.2 Academic Standards

Each Member Institution operates its own quality assurance process and the quality of the work undertaken within the Network will be considered within these existing structures. It is not the intention of the NALN to increase the bureaucratic burden placed on institutions.

Through its annual monitoring report the Network will include an evaluation of outcomes reported by institutions through their existing quality assurance systems.

5. Governance and Management

The NALN will be a partnership between the specialist institutions of Art, Design and Performance in England and Scotland, including research intensive institutions.

It will maximise the opportunity for collaboration between institutions with strong alliances and shared vision.

There will be opportunities for non-specialist members to join as associates during the life of the Network thus ensuring that all HEIs offering the Arts can benefit from its work.

Fig. 4. Network Management Structure
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5.1 Network Membership

Membership of the network will either be as a Full Member or as an Associate, dependent on the range of activity that institutions commit to.

In addition to their commitment to support the aims and objectives of the Network in general, full members will commit to growing their vocational provision through the allocation of ASNs and to develop new or refine existing progression agreements with partner FEIs within the CAT.

The development work necessary to undertake this responsibility is reflected in the planned funding allocation; full members receiving the funding to employ a Progression Manager (PM).

In addition all member institutions may individually or collectively seek funding through the Executive Board to undertake specific projects designed to meet the objectives for example, curriculum or staff development projects.

Fig. 5. Full member responsibilities
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Fig. 6. Associate member responsibilities

	Uses ASNs to increase places on vocational programmes
	
	Chief Executive sits on Executive Board

	
	May act as lead institution to deliver development projects

	
	
	
	
	

	
	
	
	
	

	
	
	Associate member
	
	

	Provides specialist staff for advisory subject groups

	
	Identifies member of staff to co-ordinate these activities
	
	Senior staff member sits on Management Group

	
	
	
	
	

	
	
	
	
	

	Ensures harmony with local and regional LLNs, AimHigher
	
	Develops progression agreements with local vocational qualifications providers
	
	Provides accurate and timely data for research and evaluation


5.2 The Executive Board

The Network will be governed through an Executive Board made up of the Chief Executives of the members institutions. It will be responsible for the successful delivery of the Network’s aims and objectives while the financial agreement with HEFCE will be with University of the Arts London.

The board will appoint a sub-committee to oversee the financial management of the LLN.

The Executive Board will be chaired by a Chief Executive from a member institution. The Chair will rotate annually, and the board will meet twice a year.

5.3 The National Progression Management Group

The NPMG will be responsible for the operational management of the Network. Its key objective will be to undertake the development and then the implementation of the CAT scheme, taking advice from the Subject Advisory Groups, (SAGs).

Representation on the NPMG will be through the senior member of staff within member institutions responsible for delivering the aims and objectives of the Network and their Progression Managers. Chairmanship of the management group will rotate. The Group will meet four times a year. It will set up working groups to undertake specific tasks which will be strictly time limited.

5.4 Subject Advisory Groups

One of the great strengths of this LLN will lie in the way that all member institutions share a discipline focus and it is this discipline focus that provides the breadth and depth of knowledge necessary to develop and deliver the CAT scheme.

To further emphasise this sense of community, each sub-discipline or groups of disciplines will have their own Subject Advisory Groups. The key purpose of the SAGs is to advise the NPMG on the development of the CAT scheme.

Chairmanship of the groups will rotate and their work will be supported by the Secretariat.

For this purpose the following subject groups are proposed with their alignment to Sector Skills Councils.

· Fashion and Textiles – Skillfast-UK

· Art and Design - Creative and Cultural Skills

· Performing Arts - Creative and Cultural Skills

· Media/Film/Photography - Skillsmart

Members will be drawn from all participating institutions and appropriate CETLs, enabling specialists from across the network to form academic communities central to the development of the CAT scheme. Representatives of the arts thematic groups in local and regional LLNs will be invited as appropriate.

The subject advisory groups will meet four times a year with the opportunity to set up working groups to undertake specific tasks, these groups would be strictly time limited.

5.5 The Secretariat

The role of the Secretariat will be to oversee the management of the Network and provide support to all its members and its constituent committees.

The Director will report to the Chair and the Executive Board.

The Secretariat will comprise of a part-time Project Director and a full-time project co-ordinator with administrative support.

The Secretariat will be responsible for the effective financial management of the network’s activities including the dispersal of funds in line with the agreed business plan and memorandum of agreement.

It will ensure that all the Networks’ committees are appropriately supported and provide links at national level with local and regional LLNs. It will ensure that there is rigorous monitoring and evaluation against agreed targets, co-ordinate agreed research projects, develop a virtual environment to support the work of the network and develop the proposal for a specialist accreditation/validation scheme in partnership with the OUVS.

The National Arts Learning Network would like to thank the following organisations and institutions for their contribution to the feasibility study:
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